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Abstract 
Being interested in the process of teaching and learning a language, the researcher have 
attempted to describe the students’ perception toward oral corrective feedback in 
teaching learning process because it has important role in enhancing students’ linguistic 
accuracy. This study involved 64 students in public speaking class who has took basic 
speaking course. This research was conducted with these two key aims: (1) to find out 
the students’ perception toward oral corrective feedback given in teaching speaking 
activity, and (2) to find out how is oral corrective feedback given to the students. The 
result indicated that the students’ perception toward oral corrective feedback is positive. 
All of indicator show a good point that most students agree to receive oral corrective 
feedback from their lecturer. Additionally, it is obviously answered that used oral 
corrective feedback in speaking learning class is effective to improve the students’ 
speaking ability. These findings could contribute to better understanding of how the 
lecturer should give oral corrective feedback when the students’ make some errors in 
the classroom. As a conclusion, it will provide a better comprehension by relating and 
comparing the students’ perception and the lecturers’ perception of oral error corrective 
feedback for the further researchers. 
Keywords: perception; oral error; corrective feedback; speaking 
 
INTRODUCTION 
In Indonesia, English is regarded as a foreign language. English is learned as the 
subject of formal or non-formal educational institutions. English is not used as a daily 
language. In the process of learning, many students make some errors while they use 
English orally. They do not have much time to think about the appropriate expression 
which they should produce. In this case, some errors may appear in their utterance. 
Speaking is one of the most difficult skills language learners have to face. In 
spite of this, it has traditionally been forced into the background while we, teachers of 
English, have spent all our classroom time trying to teach our students how to write, to 
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read and sometimes even to listen in a L2 because grammar has a long written tradition 
(Bueno, Madrid, & Mclaren, 2006, p. 321). 
Kerr (2017) state in any typical language learning course, students will be 
presented with a variety of opportunities to speak. Teacher often divide these 
opportunities into two broad categories: (1) Activities that are intended to develop 
accuracy (i.e. where the primary focus is on accurate production of la nguage 
features such as grammar, vocabulary or pronunciation), and (2) Activities that are 
intended to develop fluency (i.e. where the primary focus is on communicating 
meanings to another person, and not on the accurate production of language forms). 
This study will focus on feedback in the second type of activity, example of which 
include discussions, debates, presentations, role plays, and problem-solving tasks.    
Feedback is any kind of information that learners receive about their 
performances. Feedback can also be about the performance of peers. In fact, some 
learners benefit more from hearing this kind of feedback than feedback which concerns 
them more directly. (Kerr, 2017). Feedback is information a teacher or another speaker, 
including another learner, gives to learners on how well they are doing, either to help 
the learner improve specific points, or to help plan their learning. Feedback can be 
immediate, during an activity, or delayed, at the end of an activity or part of a learning 
program and can take various forms. 
According to Ellis (2009), corrective feedback is a response to students’ oral 
utterance which contains the linguistic error. In its classroom application, the teacher as 
an educator takes an important part in giving corrective feedback to students. Ellis 
stated that oral corrective feedback is a part of the teaching process because it has an 
important role in enhancing students’ linguistic accuracy. Corrective feedback in 
speaking is also a form of social meditation to help students in performing language 
functions that they are unable to perform individually. 
In giving corrective feedback to students' oral errors, a lecturer needs to consider 
students' perception toward the teaching-learning process. Horwitz (1988) says that 
lecturers need to know students' beliefs about language teaching and learning because 
the mismatch between students' expectation and the realities they encounter in the 
classroom can prevent improvement in the language acquisition. Nunan (1995, p. 140) 
proposes, "Lecturers should find out what the students think and feel about what and 
how they want to learn". Since, students' beliefs will give impacts on students' attitude 
while teaching and learning process, it is important for a lecturer to know how they 
want to be taught and what they want to learn. When lecturers know what their students 
want in the teaching and learning process, the lecturers can prepare the appropriate 
method in teaching and it will help students in understanding the subject which they 
learned in the classroom. 
Lyster and Ranta (1997), who studied the corrective feedback in French 
immersion classes put forward six types of feedback: recast, elicitation, clarification 
request, repetition, explicit clarification, and metalinguistic feedback. There are some 
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effects if a lecturer does not give students feedback or delay the giving of corrective 
feedback when they make the error. It will decrease their motivation in learning and 
they may not know their errors. To avoid those negative attitudes, the way a lecturer in 
giving corrective feedback of oral errors made by students is very important to be 
known. If a lecturer and students have matched their belief and perception in teaching-
learning, the error can be corrected and reduced without any occurrences of students' 
negative attitudes. A lecturer also can fulfill their objectives in teaching English. 
METHOD 
The research type is a descriptive quantitative design because this study 
concerned with the process. According Ethridge (2004, p. 24) descriptive research can 
be explained as a statement of affairs as they are at present with the researcher having 
no control over variable. A descriptive study determined naturally, and the research has 
no control over the condition and the situation, and could only measure what already 
exists. Cresswell (2003) states, quantitative research “employ strategies of inquiry such 
as experimental and surveys, and collect data on predetermined instruments that yield 
statistical data. The finding from quantitative research can be predictive, explanatory, 
and confirming. 
Subject of this study was all students at the fifth semester in Public Speaking 
course of English Education Study Program at IAIN Palangka Raya. The numbers of 
population are 64 students. The researcher used total sampling (the total number of 
population) to take the sample. This refers to Arikunto (2002) that says if the students 
are less than 100, it is better to take all of the subject. So, it can be said as population of 
the research. Then, if the subjects are more than 100, it can be taken 10-15% or 20-25% 
of total population. 
Table 1 Subject of Research  
 
No Public Speaking Class The Number of Students 
1 Class  A 22 Students 
2 Class B 24 Students 
3 Class C 18 Students 
Total 64 Students 
 
Data collection took place during the scheduled class time in September 2019. 
For the first data, the researcher took from the students’ questionnaire, this 
questionnaire designed for students who take Public Speaking course in English 
Department Study Program of IAIN Palangka Raya in order to know the students’ 
perception towards oral corrective feedback given in teaching speaking activity. The 
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questionnaire was adopted from three journals, there are from Ananda et al (2017), 
Elsaghayer (2014), and Calsiyao (2015). There are 17 questions in the questionnaire and 
classified into 4 indicators. There are five predetermined answers with scale 1 – 5 
suggested by Likert Scale (Dornyei, 2010, p. 20). 
 
Table 2 Range Score of Statements 
 
Answers Score 
Strongly Agree (SA) 5 
Agree (A) 4 
Neutral (N) 3 
Disagree (D) 2 
Strongly Disagree (SD) 1 
 
Table 3 Questionnaire Item Specification 
 
Indicators Item Specification 
The students’ preferences toward how oral 
error corrective feedback should be given by 
the lecturer. 
Item 1-3, 7-8 
The students’ preferences toward when oral 
error corrective feedback should be given by 
the lecturer. 
Item 4-6  
The students’ feeling when oral error 
corrective feedback is given by the lecturer. 
Item 9-12 
EFL learners emotionally react to the oral 
feedback process in classroom situations. 
Item 13-17  
 
For the second data was doing an observation, the researcher used field note 
technique to know how oral corrective feedback given by the lecturer in speaking class 
by Lyster and Ranta. 
The researcher collected the data from questionaire and observation. First of all 
the researcher prepared the instruments test, which is questionnaire that have validity 
and reliability, the researcher delivered the questionnaire to the sample that has been 
chosen by total sampling, the researcher collected all of the questionnaires, the 
researcher has done the observation to public speaking class directly, after find the data, 
the researcher analyzed the result of questionnaire using Microsoft Excel and SPSS 
software, the last, researcher got the result of the questionnaire.  
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18 
The researcher classified and analyzed the data based on category rating of 
students’ perspective. 
Table 4 Rating of Students’ Perspective 
 
Average Score Students’ Perception 
1.00 – 1.50 Very Negative (VN) 
1.51 – 2.50 Negative (N) 
2.51 – 3.50 Positive (P) 
3.51 – 4.00 Very Positive (VP) 
 
FINDINGS 
The Students’ Perception toward Oral Corrective Feedback in Speaking Class 
Result of Questionnaire 
 
Table 5 Result of Questionnaire 
No Statement 
Scale 
Tot
al MN 
M
D
N 
M
O SD SA A N D SD 
5 4 3 2 1 
1 
I prefer when my 
lecturer gives 
corrective feedback 
to every error 
which made by me. 
23 30 7 1 3 261 4.08 4 4 0.981 
Percent 35.9 46.9 10.9 1.6 4.7  
2 
I prefer when my 
lecturer gives 
corrective feedback 
to only important 
errors which made 
by me. 
7 30 16 7 4 221 3.45 4 4 1.038 
Percent 10.9 46.9 25 10.9 6.2  
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19 
3 
I prefer when my 
lecturer gives me 
corrective feedback 
in private. 
12 23 24 4 1 233 3.64 4 3 0.915 
Percent 18.8 35.9 37.5 6.2 1.6  
4 
I prefer when my 
lecturer gives me 
corrective feedback 
in class. 
6 34 18 5 1 231 3.61 4 4 0.828 
Percent 9.4 53.1 28.1 7.8 1.6  
5 
I prefer when my 
lecturer gives 
corrective feedback 
to my oral error 
immediately. 
9 29 18 5 3 228 3.56 4 4 0.990 
Percent 14.1 45.3 28.1 7.8 4.7  
6 
I prefer when my 
lecturer gives 
corrective feedback 
to my oral error 
after the class. 
5 22 28 7 2 213 3.33 3 3 0.892 
Percent 7.8 34.4 43.8 10.9 3.1  
7 
I prefer to be 
corrected 
individually by my 
lecturer. 
8 32 17 2 5 228 3.56 4 4 1.022 
Percent 12.5 50.0 26.6 3.1 7.8  
8 
I prefer to be 
corrected when 
everyone in the 
class makes the 
same error as me. 
6 30 22 4 2 226 3.53 4 4 0.872 
Percent 9.4 46.9 34.4 6.2 3.1  
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9 
I feel confused 
when my lecturer 
gives corrective 
feedback to my 
oral error. 
2 14 21 21 6 177 2.77 3 2 1.004 
Percent 3.1 21.9 32.8 32.8 9.4  
10 
I feel reassured 
when my lecturer 
gives corrective 
feedback to my 
oral error. 
16 22 19 2 5 234 3.66 4 4 1.130 
Percent 25 34.4 29.7 3.1 7.8  
11 
I feel fine when my 
lecturer gives 
corrective feedback 
to my oral error. 
15 29 13 4 3 241 3.77 4 4 1.035 
Percent 23.4 45.3 20.3 6.2 4.7  
12 
I feel bad or angry 
when my lecturer 
correct my errors. 
2 6 10 28 18 138 2.16 2 2 1.042 
Percent 3.1 9.4 15.6 43.8 28.1  
13 
I worry about 
making oral 
mistakes in 
language class. 
4 22 23 13 2 205 3.20 3 3 0.946 
Percent 6.2 34.4 35.9 20.3 3.1  
14 
I get upset when I 
don’t understand 
what the lecturer is 
correcting. 
4 15 23 18 4 189 2.95 3 3 1.015 
Percent 6.2 23.4 35.9 28.1 6.2  
15 
I want lecturers to 
correct my errors 
in speaking 
English. 
25 20 10 6 3 250 3.91 4 5 1.165 
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Based on the table above, it could be explained as follows. Dealing with 
statement number 1, the students prefer when the lecturer gives corrective feedback to 
every error which made by them. There are 3 students (4.7%) state strongly disagree, 1 
student (1.6%) disagree, 7 students (10.9%) neutral, 30 students (46.9%) agree, and 23 
students (35.9%) strongly agree. 
Dealing with statement number 2, the students prefer when the lecturer gives 
corrective feedback to only important errors which made by them. There are 4 students 
(6.2%) state strongly disagree, 7 students (10.9%) disagree, 16 students (25%) neutral, 
30 students (46.9%) agree, and 7 students (10.9%) strongly agree. 
Dealing with statement number 3, the students prefer when the lecturer gives 
them corrective feedback in private. There are 1 student (1.6%) state strongly disagree, 
4 students (6.2%) disagree, 24 students (37.5%) neutral, 23 students (35.9%) agree, and 
12 students (18.8%) strongly agree. 
Dealing with statement number 4, the students prefer when the lecturer gives 
them corrective feedback in the class. There are 1 students (1.6%) state strongly 
disagree, 5 students (7.8%) disagree, 18 students (28.1%) neutral, 34 students (53.1%) 
agree, and 6 students (9.4%) strongly agree. 
Dealing with statement number 5, the students prefer when the lecturer gives 
corrective feedback to their oral error immediately. There are 3 students (4.7%) state 
strongly disagree, 5 students (7.8%) disagree, 18 students (28.1%) neutral, 29 students 
(45.3%) agree, and 9 students (14.1%) strongly agree. 
Dealing with statement number 6, the students prefer when the lecturer gives 
corrective feedback to their oral error after the class. There are 2 students (3.1%) state 
strongly disagree, 7 students (10.9%) disagree, 28 students (43.8%) neutral, 22 students 
(34.4%) agree, and 5 students (7.8%) strongly agree. 
Percent 39.1 31.2 15.6 9.4 4.7  
16 
Oral feedback 
provided is 
necessary and 
helpful. 
20 25 12 4 3 247 3.86 4 4 1.082 
Percent 31.2 39.1 18.8 6.2 4.7  
17 
I feel I have learnt 
a lot from oral 
correction. 
10 32 13 5 4 231 3.61 4 4 1.048 
Percent 15.6 50.0 20.3 7.8 6.2  
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Dealing with statement number 7, the students prefer to be corrected 
individually by the lecturer. There are 5 students (7.8%) state strongly disagree, 2 
students (3.1%) disagree, 17 students (26.6%) neutral, 32 students (50%) agree, and 8 
students (12.5%) strongly agree. 
Dealing with statement number 8, the students prefer to be corrected when 
everyone in the class makes the same error as them. There are 2 students (3.1%) state 
strongly disagree, 4 students (6.2%) disagree, 22 students (34.4%) neutral, 30 students 
(46.9%) agree, and 6 students (9.4%) strongly agree. 
Dealing with statement number 9, the students feel confused when my lecturer 
gives corrective feedback to my oral error. There are 6 students (9.4%) state strongly 
disagree, 21 students (32.8%) disagree, 21 students (32.8%) neutral, 14 students 
(21.9%) agree, and 2 students (3.1%) strongly agree. 
Dealing with statement number 10, the students feel reassured when my lecturer 
gives corrective feedback to my oral error. There are 5 students (7.8%) state strongly 
disagree, 2 students (3.1%) disagree, 19 students (29.7%) neutral, 22 students (34.4%) 
agree, and 16 students (25%) strongly agree. 
Dealing with statement number 11, the students feel fine when my lecturer gives 
corrective feedback to their oral error. There are 3 students (4.7%) state strongly 
disagree, 4 students (6.2%) disagree, 13 students (20.3%) neutral, 29 students (45.3%) 
agree, and 15 students (23.4%) strongly agree. 
Dealing with statement number 12, the students feel bad or angry when the 
lecturer correct their errors. There are 18 students (28.1%) state strongly disagree, 28 
students (43.8%) disagree, 10 students (15.6%) neutral, 6 students (9.4%) agree, and 2 
students (3.1%) strongly agree. 
Dealing with statement number 13, the students worry about making oral 
mistakes in language class. There are 2 students (3.1%) state strongly disagree, 13 
students (20.3%) disagree, 23 students (35.9%) neutral, 22 students (34.4%) agree, and 
4 students (6.2%) strongly agree. 
Dealing with statement number 14, the students get upset when they don’t 
understand what the lecturer is correcting. There are 4 students (6.2%) state strongly 
disagree, 18 students (28.1%) disagree, 23 students (35.9%) neutral, 15 students 
(23.4%) agree, and 4 students (6.2%) strongly agree. 
Dealing with statement number 15, the students want lecturers to correct their 
errors in speaking English. There are 3 students (4.7%) state strongly disagree, 6 
students (9.4%) disagree, 10 students (15.6%) neutral, 20 students (31.2%) agree, and 
25 students (39.1%) strongly agree. 
Dealing with statement number 16, oral feedback provided is necessary and 
helpful. There are 3 students (4.7%) state strongly disagree, 4 students (6.2%) disagree, 
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12 students (18.8%) neutral, 25 students (39.1%) agree, and 20 students (31.2%) 
strongly agree. 
Dealing with statement number 17, the student feel they have learnt a lot from 
oral correction. There are 4 students (6.2%) state strongly disagree, 5 students (7.8%) 
disagree, 13 students (20.3%) neutral, 32 students (50%) agree, and 10 students (15.6%) 
strongly agree. 
Based on score obtained through a questionnaire which consist of 4 indicators 
from 17 statement, got overview of the Students’ Perception Toward Oral Corrective 
Feedback in Speaking Class. Based on the analyzed by using Likert Scale, then it 
converted to following rating in order to interpret the perception of the students. 
Previewing the first indicator, the students’ preferences toward how oral error 
corrective feedback should be given by the lecturer, the highest item result from 
statement number 1,2,3,7, and 8, the students 35.9% strongly agree and 46.9% agree 
when the lecturer gives corrective feedback to every error which made by them. 
Previewing the second indicator, the students’ preferences toward when oral 
error corrective feedback should be given by the lecturer, the highest item result from 
statement number 4-6, the students 14.1% strongly agree and 45.3% agree when the 
lecturer gives corrective feedback to their oral error immediately. 
Previewing the third indicator, the students’ feeling when oral error corrective 
feedback is given by the lecturer, the highest item result from statement number 9-12, 
the students 23.4% strongly agree and 45.3% agree feel fine when my lecturer gives 
corrective feedback to their oral error. 
Previewing the fourth indicator, EFL learners emotionally react to the oral 
feedback process in classroom situations, the highest item result from statement number 
13-17, the students 39.1% strongly agree and 31.2% agree if lecturers correct their 
errors in speaking English. 
Table 6 Result of Students’ Perspective 
Indicator Average Score 
I (Item 1,2,3,7,8) 3.65 
II (Item 4,5,6) 3.50 
III (Item 9,10,11,12) 3.09 
IV (Item 13,14,15,16,17) 3.50 
Total Average Score 3.43 (Positive) 
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Figure 1 Chart Result of the Questionnaire 
Based on the analysis, it is shown that the students’ perception toward oral 
corrective feedback is positive. It could be concluded from the chart above that most 
students agree to receive oral corrective feedback from their lecturer in speaking 
learning class. 
Oral Corrective Feedback Given to the Students 
Result from Observation 
The result on how is oral corrective feedback given to the students’ in speaking 
class activity was obtained by observation for support the data of types corrective 
feedback based on feedback that given by the lecturer in speaking class activity. 
This kind of research process was aimed to make sure the activity in the class 
about how is their lecturer gives oral corrective feedback when the students are 
speaking. This process was shown the data that support the result of the questionnaire. 
The data was taken once on meeting with B and C English class students’ activity, the 
researcher did not observe in A class because they did online study at this semester. 
Table 7 Outline of Process Teaching Learning in Public Speaking Class 
Classes The Process Based Field Note 
B Class - Lecturer explain the material. 
- Lecturer give a task to read some 
pages for public speaking in 
front of the class in 15 minutes. 
- Lecturer ask one by one of the 
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students about the title that they 
choose from the material that 
given by the lecturer. 
- From the title that they have 
chosen, they should prepare the 
material for speech in 5 minutes. 
- Students come forward after the 
lecturer call their name one by 
one. 
- The lecturer are correcting one 
by one after they are finish do 
speech immediately.  
- Which is the lecturer used 
explicit correction and asking for 
clarification in giving feedback 
to the students. 
C Class - The students opening and 
presenting the material in a 
group. 
- The students do presentation 
using mix language. 
- While the students presenting the 
material, the lecturer give oral 
corrective feedback to their error 
while speaking. 
- In the question and answer 
session, the lecturer gives oral 
corrective to the students 
utterance. 
- The lecturer closing the meeting 
and give some advices and 
suggestions for the students. 
- Which is the lecturer used recast, 
repetition, and asking for 
clarification for giving feedback 
to the students. 
 
Based on the observation which researcher did to the public speaking class, the 
lecturers have their own method in giving corrective feedback to their students. The 
observation proves that the most of students often produces errors while teaching and 
learning process in the class. The error which usually appear are in many aspects, such 
as: grammar, pronunciation, and vocabulary. In order to notice the students to their 
errors which they produce, the lecturers always do the corrective feedback. Each 
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lecturer has their own way in giving corrective feedback, such as: direct feedback, peer 
correction, or ask them to clarify their utterance.  
From six kind of oral corrective feedback by Lyster and Ranta (1997), as 
follows; recast: the lecturer repeats the students’ utterance in the correct form without 
pointing out the student’s error, metalinguistic feedback: the lecturer gives a hint or a 
due without specifically pointing out the mistake, explicit correction: the lecturer gives 
the correct form to the student with a grammatical explanation, repetition: the lecturer 
highlights the student’s grammatical error by using intonation, elicitation: the lecturer 
asks the student to correct and complete the sentence, and asking for clarification: the 
lecturer asks the student to reformulate the answer to indicate that the student’s 
utterance was not understood, the result from once meeting with the students, the 
lecturers only used four of them, there are recast, repetition, explicit correction, and 
giving for clarification. 
DISCUSSION 
Based on the finding, it was shown a positive perspective in using oral 
corrective feedback in speaking class with the score is 3.43. All of the indicators show a 
good point above 3.00 which is answering the research question that the students’ 
perception toward oral corrective feedback in speaking class. Also, it obviously 
answered that the use of oral corrective feedback in speaking learning class is effective 
to improve the students’ speaking ability. 
Based on the finding from the first indicator which is purpose to see the 
student’s preferences how oral error corrective feedback should be given to the students 
in the speaking class, most students agree that the lecturer gives corrective feedback to 
every error that made by them in 3.65 average score. In line with Ellis (2009), in 
classroom application, the teacher as an educator takes an important part in giving 
corrective feedback to students. Ellis stated that oral corrective feedback is a part of the 
teaching process because it has an important role in enhancing students’ linguistic 
accuracy. Corrective feedback in speaking is also a form of social meditation to help 
students in performing language functions that they are unable to perform individually. 
It could be conclude that the most of the students have positive perception about oral 
corrective feedback in speaking class that given by the lecturer. Oral corrective 
feedback as guide to improve their ability with the error that the students make. 
Based on the finding from the second indicator which is purpose to see the 
students’ preferences toward when oral error corrective feedback should be given by the 
lecturer the average score is 3.50. The result of this study have shown that the students 
prefer if corrective feedback is given immediately in the class. In this case, the students 
prefer if the lecturer gives oral corrective feedback in the class immediately. It has the 
same result as Quinn (2014)’s study, majority of the students prefer if the lecturer gives 
oral error corrective feedback immediately. It because the students are impatience to 
know errors they have made. They cannot wait to find it out. If corrective feedback is 
delayed, the students may forget what errors which they have produced or said and it 
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may be difficult to analyse which error they made. Supporting with Truscott’s study 
(2007), it shows majority of the students in his study wanted their errors to be corrected 
by the lecturer in the classroom. 
This finding also shows the giving of oral error corrective feedback in the 
classroom gets higher percentage than giving oral error corrective feedback after the 
class. By giving oral error corrective feedback in the classroom can be helpful for the 
students in the classroom. Making an error is a part of learning process, it can be 
beneficial not only for the one who produced the error but also his/her friends in the 
classroom. All students can learn what the errors are and how to fix the error together; 
so, all students can learn from others’ error. 
Based on the finding from the third indicator which is purpose to see the 
students’ feeling when oral error corrective feedback is given by the lecturer, most 
students agree that they feel fine when the lecturer gives corrective feedback to their 
errors in 3.09 average score.  The third data describe the students feeling when they got 
oral corrective feedback in speaking learning class. In line with Ananda (2017) stated 
that most of students show they are fine when their lecturer gives corrective feedback to 
them. They are not annoyed nor angry, it means most of students show positive 
perception toward oral error corrective feedback which given by the lecturer.  
Lastly, Based on the finding from the fourth indicator which is purpose to see 
EFL learners emotionally react to the oral feedback process in classroom situations, 
most students agree that they have learnt a lot from oral error correction with 3.50 
average score. Storch (2010) “providing feedback on a large number of errors may 
overwhelm the learners, not to mention be extremely time-consuming for the teachers". 
In this sense, teachers should know when and how to correct errors and, above all, 
should consider learners' sensitiveness and personality. Despite the fact that most 
learners find corrective feedback highly helpful and, thus, need and wish to be corrected 
regularly in class. It could be conclude that the students have positive perception about 
corrective feedback give students benefit in speaking learning. The oral corrective 
feedback is very helpful as effective guide to improve speaking ability for students. 
Based on the observation which researcher did to the public speaking class, it 
can be concluded that students in speaking for professional context class received from 
lecturers, those were; recast, repetition, explicit correction, and asking for clarification. 
Additionally the wrong utterance also committed by students due to some factors such 
as lack of vocabulary, grammar, and pronunciation. 
The lecturers have their own method in giving corrective feedback to their 
students. The observation proves that the most of students often produces errors while 
teaching and learning process in the class. In order to notice the students to their errors 
which they produce, the lecturers always do the corrective feedback. The lecturer only 
give the corrective feedback to only some important errors which are produced by the 
students and the other lecturer gives the corrective feedback individually and 
immediately during teaching and learning process. 
Proceedings of the 3rd INACELT                                            
(International Conference on English Language Teaching) ISSN: 2656-4432 (online) 
 
 
Institut Agama Islam Negeri (IAIN) Palangka Raya Indonesia, 14-16 November 2019 
http://e-proceedings.iain-palangkaraya.ac.id/index.php/inacelt   
Copyright © 2019 by INACELT 
 
28 
CONCLUSION 
Based on the aggregate data which have been collected, it shows that most of 
students have positive perspective toward oral error corrective feedback which 
encourage students to do self-correction and by doing self-correction, students can have 
meaningful learning. All of indicator show a good point that most students agree to 
receive oral corrective feedback from their lecturer. These findings could contribute to 
better understanding of how the lecturer should give oral corrective feedback when the 
students’ make some errors in the classroom. 
The result of this study shows that students’ agree if oral corrective feedback 
that given by the lecturers give beneficial and can improve their speaking ability. 
Hence, to make teaching and learning process can be done meaningfully, the lecturers 
should consider students preferences, especially in giving corrective feedback to 
students’ error. Hopefully, it can help the students’ to do corrections to their errors and 
have meaningful learning which can be very beneficial for them. 
As the suggestion for further researchers, lecturer may be involved to the 
researchers as the subject beside the students. It will provide a better comprehending by 
relating and comparing the students’ perception and lecturers’ perception of oral error 
corrective feedback. 
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